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GRADE 7: MODULE 2A: OVERVIEW 
Working with Evidence: 

Working Conditions Then and Now 

In this module, students explore the issue of working conditions, both historical and 
modern day. As they read and discuss both literary and informational text, students 
analyze how people, settings, and events interact in a text and how an author 
develops a central claim. Students strengthen their ability to discuss specific 
passages from a text with a partner, write extended text-based argument and 
informational pieces, and conduct a short research project. At the end of the module, 
students will have a better understanding of how working conditions affect workers 
and the role that workers, the government, consumers, and businesses play in 
improving working conditions. The first unit focuses on Lyddie, a novel that tells 
the story of a young girl who goes to work in the Lowell mills, and explores the issue 
of working conditions in industrializing America. This unit builds students’ 
background knowledge about working conditions and how they affect workers, and 
centers on the standard RL.7.3, which is about how plot, character, and setting 
interact in literature. As an end of unit assessment, students write an argument 
essay about Lyddie’s choices regarding her participation in the protest over working 
conditions. The second unit moves to more recent history and considers the role 
that workers, the government, and consumers all play in improving working 
conditions. The central text in Unit 2 is a speech by César Chávez, in which he 

explains how the United Farm Workers empowered farmworkers. Unit 2 focuses on 
reading informational text, and students practice identifying central ideas in a text, 
analyzing how an author develops his claims, and identifying how the sections of the 
text combine to build those ideas. This unit intentionally builds on Odell 
Education’s work, and if teachers have already used the Chávez speech and lessons, 
an alternate text is suggested with which to teach the same informational text 
standards. In the End of Unit 2 Assessment, students apply their understanding of 
text structure to a new speech. Unit 3 focuses on the research standards (W.7.7 and 
W.7.8): through an investigation of working conditions in the modern day garment 
industry, students explore how businesses can affect working conditions, both 
positively and negatively. As a final performance task, students create a consumer’s 
guide to working conditions in the garment industry. This teenage consumer’s guide 
provides an overview of working conditions and offers advice to consumers who 
are interested in working conditions in the garment industry. This task focuses on 
NJSLS W.7.2a, b, d, f, W.7.4, W.7.6, W.7.7, W.7.8, L.7.3, and L.7.6 

Guiding Questions And Big Ideas 

• What are working conditions, and why do they matter?

• How do workers, the government, business, and consumers bring about change in working conditions?

• How does reading one section of a text closely help me understand it better?

• How can you tell the difference between a useful and a not useful research question?

• How does a speaker develop and organize his central claim?

• Working conditions include multiple factors and have significant impacts on the lives of workers.

• Workers, the government, businesses, and consumers can all bring about change in working conditions.

• Closely reading and discussing one excerpt of a longer text helps to deepen your understanding of the text as a whole.

• Effective researchers ask relevant questions, gather information from several sources, keep track of their findings and sources, and synthesize their findings into
coherent products.
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GRADE 7: MODULE 2A: OVERVIEW 
Working with Evidence: 

Working Conditions Then and Now 

Performance Task 

Consumer’s Guide to Working Conditions in the Garment Industry 
This task centers on NJSLS W.7.2a, b, d, f, W.7.4, W.7.6, W.7.7, W.7.8, L.7.3, and L.7.6. Building on their focus on working conditions in the mills from Unit 1, students 
research working conditions in the modern-day garment industry in order to create a “Consumer’s Guide to Working Conditions in the Garment Industry.” First, 
students individually complete a Researcher’s Notebook in which they track their questions and take notes. As the end of Unit 3 Assessment, they write a synthesis 
of their research findings. For the performance task, students work with a partner to create a teenage consumer’s guide that draws on their research. They publish this 
document in a printed or electronic format selected by the teacher.  

Content Connections 

• This module is designed to address English Language Arts standards. However, the module intentionally incorporates Social Studies and science content that may
align to additional teaching during other parts of the day. These intentional connections are described below.

Social Studies Core Curriculum 

Relevant Content Standards 

• 7.10 Technological innovation led to industrialization and growth in production and trade throughout the United States.

• 7.12.d Women joined the movements for abolition and temperance, and organized to advocate for women’s property rights, fair wages, education, and political
equality.

• 7.12.e Immigrant workers, low-wage earners, and women organized unions and political institutions to fight for safe and fair working conditions in industrialized
areas.

• 8.1 The Industrial Revolution had significant consequences, including increasing urbanization, the need for a larger labor force, and the emergence of new business
practices.

• 8.14.c Various minority groups that won rights in the 1960s and 1970s struggled to exercise those rights in political and social realms.

• 8.16 At the start of the 21st century, the United States faced global and domestic challenges, including terrorism, increased economic interdependence and
competition, and growing environmental concerns.

• Geographic Reasoning: Characterize and analyze changing interconnections among places and regions.

• Gathering, Using, and Interpreting Evidence: Define and frame questions about events and the world in which we live and use evidence to answer these questions.

• The Role of the Individual in Social and Political Participation: Participate in activities that focus on a classroom, school, community, state, or national issue or
problem; fulfill social and political responsibilities associated with citizenship in a democratic society and interdependent global community by developing awareness
and/or engaging in the political process.
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GRADE 7: MODULE 2A: OVERVIEW 
English Language Arts Outcomes 

NJSLS: Reading—Literature Long-Term Learning Targets 

• RL.7.1. Cite several pieces of textual evidence and make relevant connections  to 
support an analysis of what the text says explicitly as well as inferences drawn 
from the text.

• I can cite several pieces of text-based evidence to support an analysis of
literary text.

• RL.7.3. Analyze how particular elements of a story or drama interact (e.g., how
setting shapes the characters or plot).

• I can analyze the interaction of literary elements of a story or drama.

• RL.7.10. By the end of the year, read and comprehend literature, including 
stories, dramas, and poems at grade level text-complexity or above, scaffolding 
as needed.

• I can read grade-level literary texts proficiently and independently.

• I can read above-grade-level texts with scaffolding and support.

• RL.7.11. Recognize, interpret, and make connections in narratives, poetry, and
drama, ethically and artistically to other texts, ideas, cultural perspectives, eras,
personal events, and situations.

• I can interpret and make connections between literature and other texts,
ideas, or perspectives.
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GRADE 7: MODULE 2A: OVERVIEW 
English Language Arts Outcomes 

NJSLS: Reading—Informational Text Long-Term Learning Targets 

• RI.7.1. Cite several pieces of textual evidence and make relevant connections to 
support an analysis of what the text says explicitly as well as inferences drawn 
from the text.

• I can cite several pieces of text-based evidence to support an analysis of
informational text.

• RI.7.2. Determine two or more central ideas in a text and analyze their
development over the course of the text; provide an objective summary of the
text.

• I can determine a theme or the central ideas informational text.

• I can analyze the development of a theme or central idea throughout the text.

• I can objectively summarize informational text.

• RI.7.3. Analyze the interactions between individuals, events, and ideas in a text
(e.g., how ideas influence individuals or events, or how individuals influence 
ideas or events).

• I can analyze the interactions between individuals, events, and ideas in a text.

• RI.7.5. Analyze the structure an author uses to organize a text, including how the
major sections contribute to the whole and to the development of the ideas.

• I can analyze the organization of an informational text (including how the major
sections contribute to the whole and to the development of the ideas).

• RI.7.10. By the end of the year, read and comprehend literary nonfiction at grade 
level text-complexity or above, with scaffolding as needed.

• I can read grade-level informational texts proficiently and independently.

• I can read above-grade-level texts with scaffolding and support.
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GRADE 7: MODULE 2A: OVERVIEW 
English Language Arts Outcomes 

 NJSLS: Writing Long-Term Learning Targets 

• W.7.1. Write arguments to support claims with clear reasons and relevant
evidence.

a. Introduce claim(s), acknowledge alternate or opposing claims, and organize the 
reasons and evidence logically.

b. Support claim(s) with logical reasoning and relevant evidence, using accurate,
credible sources and demonstrating an understanding of the topic or text.

c. Use words, phrases, and clauses to create cohesion and clarify the relationships
among claim(s), reasons, and evidence.

d. Establish and maintain a formal style/academic style, approach, and form.

e. Provide a concluding statement or section that follows from and supports the 
argument presented.

• I can write arguments to support claims with clear reasons and relevant
evidence.

W.7.2. Write informative/explanatory texts to examine a topic and convey ideas, 
concepts, and information through the selection, organization, and analysis of 
relevant content. 

a. Introduce a topic; organize ideas, concepts, and information, using text 
structures (e.g., definition, classification, comparison/contrast, cause/effect, 
etc.) and text features (e.g., headings, graphics, and multimedia) when useful to 
aiding comprehension.

b.Develop the topic with relevant facts, definitions, concrete details, quotations, or
other information and examples.

d. Use precise language and domain-specific vocabulary to inform about or explain 
the topic.

f. Provide a concluding statement or section that follows from and supports the
information or explanation presented.

• I can write informative/explanatory texts that convey ideas and concepts using
relevant information that is carefully selected and organized.
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GRADE 7: MODULE 2A: OVERVIEW 
English Language Arts Outcomes 

NJSLS: Writing Long-Term Learning Targets 

• W.7.4. Produce clear and coherent writing in which the development, 
organization, voice, and style are appropriate to task, purpose, and audience. 
(Grade-specific expectations for writing types are defined in standards 1–3 
above.)

• I can produce clear and coherent writing that is appropriate to task, purpose,
and audience.

• W.7.5. With some guidance and support from peers and adults, develop and
strengthen writing as needed by planning, revising, editing, rewriting, or trying
a new approach, focusing on how well purpose and audience have been
addressed.

• With support from peers and adults, I can use a writing process to ensure that
purpose and audience have been addressed.

• W.7.6. Use technology, including the Internet, to produce and publish writing
and link to and cite sources as well as to interact and collaborate with others,
including linking to and citing sources.

• I can use technology to produce and publish a piece of writing with links to cited
sources.

• I can use technology to collaborate with others while producing a piece of
writing, linking to cited sources.

• W.7.7. Conduct short research projects to answer a question, drawing on several
sources and generating additional related, focused questions for further research
and investigation.

• I can conduct short research projects to answer a question.

• I can use several sources in my research.

• I can generate additional questions for further research.

• W.7.8. Gather relevant information from multiple print and digital sources,
using search terms effectively; assess the credibility and accuracy of each source;
and quote or paraphrase the data and conclusions of others while avoiding
plagiarism and following a standard format for citation.

• I can gather relevant information from a variety of sources.

• I can use search terms effectively.

• I can evaluate the credibility and accuracy of each source.

• I can quote or paraphrase others’ work while avoiding plagiarism.

• I can use a standard format for citation.
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GRADE 7: MODULE 2A: OVERVIEW 
English Language Arts Outcomes 

NJSLS: Writing Long-Term Learning Targets 

• W.7.9. Draw evidence from literary or informational texts to support analysis,
reflection, and research.

a. Apply grade 7 Reading standards to literature (e.g., “Compare and contrast a
fictional portrayal of a time, place, or character and a historical account of the
same period as a means of understanding how authors of fiction use or alter
history”).

b. Apply grade 7 Reading standards to literary nonfiction (e.g. “Trace and evaluate
the argument and specific claims in a text, assessing whether the reasoning is
sound and the evidence is relevant and sufficient to support the claims”).

• I can select evidence from literary or informational texts to support analysis,
reflection, and research.

• W.7.10. Write routinely over extended time frames (time for research, reflection, 
metacognition/self-correction, and revision) and shorter time frames (a single 
sitting or a day or two) for a range of discipline-specific tasks, purposes, and 
audiences.

• I can adjust my writing practices for different time frames, tasks, purposes, and
audiences.
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GRADE 7: MODULE 2A: OVERVIEW 
English Language Arts Outcomes 

NJSLS: Speaking & Listening Long-Term Learning Targets 

• SL.7.1. Engage effectively in a range of collaborative discussions (one-on-one, in
groups, and teacher-led) with diverse partners on grade 7 topics, texts, and
issues, building on others’ ideas and expressing their own clearly.

a. Come to discussions prepared, having read or researched material under study;
explicitly draw on that preparation by referring to evidence on the topic, text, or
issue to probe and reflect on ideas under discussion.

b. Follow rules for collegial discussions, track progress toward specific goals and
deadlines, and define individual roles as needed.

c. Pose questions that elicit elaboration and respond to others’ questions and
comments with relevant observations and ideas that bring the discussion back
on topic as needed.

d. Acknowledge new information expressed by others and, when warranted,
modify their own views.

• I can effectively engage in discussions with diverse partners about seventh-grade
topics, texts, and issues.

• I can express my own ideas clearly during discussions.

• I can build on others’ ideas during discussions.

• SL.7.2. Analyze the main ideas and supporting details presented in diverse
media and formats (e.g., visually, quantitatively, orally) and explain how the
ideas clarify a topic, text, or issue under study.

• I can analyze the main ideas and supporting details presented in different media
and formats.

• I can explain how ideas clarify a topic, text, or issue.
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GRADE 7: MODULE 2A: OVERVIEW 
English Language Arts Outcomes 

NJSLS: Language Long-Term Learning Targets 

• L.7.1. Demonstrate command of the conventions of standard English grammar
and usage when writing or speaking.

a. Explain the function of phrases and clauses in general and their function in
specific sentences.

b. Choose among simple, compound, complex, and compound-complex sentences
to signal differing relationships among ideas.

c. Place phrases and clauses within a sentence, recognizing and correcting
misplaced and dangling modifiers.*

• I can use correct grammar and usage when writing or speaking.

• L.7.2. Demonstrate command of the conventions of standard English
capitalization, punctuation, and spelling when writing.

a. Use a comma to separate coordinate adjectives (e.g., It was a fascinating,
enjoyable movie but not He wore an old[,] green shirt).

b. Spell correctly.

• I can use correct capitalization, punctuation, and spelling to send a clear
message to my reader.

• L.7.3. Use knowledge of language and its conventions when writing, speaking,
reading, or listening.

a. Choose language that expresses ideas precisely and concisely, recognizing and
eliminating wordiness and redundancy.*

• I can express ideas with precision.
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GRADE 7: MODULE 2A: OVERVIEW 
English Language Arts Outcomes 

NJSLS: Language Long-Term Learning Targets 

• L.7.4. Determine or clarify the meaning of unknown and multiple-meaning
words and phrases based on grade 7 reading and content, choosing flexibly
from a range of strategies.

a. Use context (e.g., the overall meaning of a sentence or paragraph; a word’s
position or function in a sentence) as a clue to the meaning of a word or phrase.

b. Use common, grade-appropriate Greek or Latin affixes and roots
as clues to the meaning of a word (e.g., belligerent, bellicose, rebel).

c. Consult reference materials (e.g., dictionaries, glossaries, thesauruses),

both print and digital, to find the pronunciation of a word or 
determine or clarify its precise meaning or its part of speech.

d. Verify the preliminary determination of the meaning of a word
or phrase (e.g., by checking the inferred meaning in context or in a
dictionary).

• I can use a variety of strategies to determine the meaning of unknown words or
phrases.

• L.7.5. Demonstrate understanding of figurative language, word relationships,
and nuances in word meanings.

a. Interpret figures of speech (e.g., literary, biblical, and mythological
 allusions) in context. 

b. Use the relationship between particular words (e.g., synonym/
 antonym, analogy) to better understand each of the words. 

c. Distinguish among the connotations (associations) of words
 with similar denotations (definitions) (e.g., refined, respectful, 
 polite, diplomatic, condescending). 

• I can analyze figurative language, word relationships and nuances in word
meanings.

• L.7.6. Acquire and use accurately grade-appropriate general academic and
domain-specific words and phrases; gather vocabulary knowledge when
considering a word or phrase important to comprehension or expression.

• I can accurately use seventh-grade academic vocabulary to express my ideas.

• I can use resources to build my vocabulary.
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GRADE 7: MODULE 2A: OVERVIEW 

Central Texts 

1. Katherine Patterson, Lyddie (New York: Penguin Group, 1991), ISBN 978-0-14-034981-8.

2. Mill Times, David Macaulay (PBS) 2001. (Recommended, not required).

3. César Chávez, “Commonwealth Club Address,” speech given on November 9, 1984.

4. César Chávez, “Statement at Pacific Lutheran University,” speech given in March 1989.
(Alternative to Commonwealth Club Address)

5. Cesar Chavez, “The Wrath of Grapes,” speech given in May 1986

6. Research Texts: See Unit 3 overview for texts that the whole class reads related to the Unit 3 short research project. See also Unit 3, Lesson 6 supporting materials for
a list of texts that students can select to work with as part of their short research project.
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GRADE 7: MODULE 2A: OVERVIEW 
Week at a Glance 

Week Instructional Focus Long-Term Targets Assessments 

Unit 1: Lyddie: Working Conditions in Industrializing America 

Weeks 1-4 • Launching the module

• Launching Lyddie

• Analyzing setting,
character, and plot

• I can analyze the interaction of literary elements of a story or drama. (RL.7.3)

• Read informational article
about “the hero’s journey.”

• Analyze the stages of the
hero’s journey.

• I can cite several pieces of text-based evidence to support an analysis of literary
text. (RL.7.1)

• I can analyze the interaction of literary elements of a story or drama. (RL.7.3)

• Mid-Unit 1 Assessment: 
How Working Conditions
Affected Lyddie (RL.7.1 and
RL.7.3)

• Evaluating Lyddie’s
Decision

• Planning Lyddie Essay

• I can cite several pieces of text-based evidence to support an analysis of literary
text. (RL.7.1)

• I can analyze the interaction of literary elements of a story or drama. (RL.7.3)

• I can write arguments to support claims with clear reasons and relevant evidence.
(W.7.1)
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GRADE 7: MODULE 2A: OVERVIEW 
Week at a Glance 

Week Instructional Focus Long-Term Targets Assessments 

Unit 1: (Continued) Lyddie: Working Conditions in Industrializing America 

Weeks 1-4 • Writing and revising
Lyddie essay

• Discussing end of book

• Launch independent
reading (see Launching
Independent Reading in
Grades 6-8: Sample Plan—
stand alone document on
EngageNY.org)

• I can cite several pieces of text-based evidence to support an analysis of literary
text. (RL.7.1)

• I can analyze the interaction of literary elements of a story or drama. (RL.7.3)

• I can write arguments to support claims with clear reasons and relevant evidence.
(W.7.1)

• I can select evidence from literary or informational texts to support analysis,
reflection, and research. (W.7.9)

• With support from peers and adults, I can use a writing process to ensure that
purpose and audience have been addressed. (W.7.5)

• I can use correct grammar and usage when writing or speaking. (L.7.1)

• I can use correct capitalization, punctuation, and spelling to send a clear message 
to my reader. (L.7.2)

• End of Unit 1 Assessment:
Argument Essay about
Lyddie (RL.7.1, RL.7.3,
W.7.1, W.7.9a; W.7.5, L.7.1,
L.7.2)
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GRADE 7: MODULE 2A: OVERVIEW 
Week at a Glance 

Week Instructional Focus Long-Term Targets Assessments 

Unit 2: How Working Conditions Change: Chávez and the UFW 

Weeks 5-6 • Introducing Agents of
Change for working
conditions; Analyzing the 
development of claims in
the Commonwealth Club
Address

• I can cite several pieces of text-based evidence to support an analysis of
informational text. (RI.7.1)

• I can determine a theme or the central ideas of an informational text. (RI.7.2)

• I can analyze the development of a theme or central idea throughout the text.
(RI.7.2)

• I can analyze the interactions between individuals, events, and ideas in a text.
(RI.7.3)

• I can analyze the organization of an informational text (including how the
major sections contribute to the whole and to the development of the ideas).
(RI.7.5)

• Mid-Unit 2 Assessment: 
How Chavez Develops His
Claims in the
Commonwealth Club
Address (RI.7.1, RI.7.2,
RI.7.3, and RI.7.5)

• Analyzing the structure of
the Commonwealth Club
Address.

• I can cite several pieces of text-based evidence to support an analysis of
informational text. (RI.7.1)

• I can determine a theme or the central ideas of an informational text. (RI.7.2)

• I can analyze the development of a theme or central idea throughout the text.
(RI.7.2)

• I can analyze the interactions between individuals, events, and ideas in a text.
(RI.7.3)

• I can analyze the organization of an informational text (including how the
major sections contribute to the whole and to the development of the ideas).
(RI.7.5)

• End-of-Unit 2 Assessment: 
Analyzing the Structure of
Chávez’s “Wrath of Grapes”
Speech (RI.7.1, RI.7.2,
RI.7.3, and RI.7.5)
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GRADE 7: MODULE 2A: OVERVIEW 
Week at a Glance 

Week Instructional Focus Long-Term Targets Assessments 

Unit 3: Researching Working Conditions in the Modern-Day Garment Industry 

Weeks 7-8 • Introduction to researching 
modern working conditions

• Research: working
conditions in modern
garment industry

• I can conduct short research projects to answer a question. (W.7.7)

• I can use several sources in my research. (W.7.7)

• I can generate additional questions for further research. (W.7.7)

• I can gather relevant information from a variety of sources. (W.7.8)

• I can quote or paraphrase others’ work while avoiding plagiarism. (W.7.8)

• Mid Unit 3 Assessment:
Gathering Relevant
Information and
Generating Additional
Research Questions (W.7.7
and W.7.8)

• Crafting consumer’s guide • I can conduct short research projects to answer a question. (W.7.7)

• I can use several sources in my research. (W.7.7)

• I can generate additional questions for further research. (W.7.7)

• I can gather relevant information from a variety of sources. (W.7.8)

• I can quote or paraphrase others’ work while avoiding plagiarism. (W.7.8)

• I can write informative/explanatory texts that convey ideas and concepts using
relevant information that is carefully selected and organized. (W.7.2)

• I can produce clear and coherent writing that is appropriate to task, purpose
and audience. (W.7.4)

• I can use technology to produce and publish a piece of writing with links to
cited sources. (W.7.6)

• I can express ideas with precision. (L.7.3)

• I can accurately use 7th grade academic vocabulary to express my ideas. (L.7.6)

• End of Unit 3 Assessment:
Writing a Research
Synthesis (W.7.7 and W
7.8) 

• Final Performance Task:
Consumer’s Guide to
Working Conditions in the
Garment Industry (W.7.2 a,
b, d, f, W.7.4, W.7.6, W.7.7,
W.7.8, L.7.3, and L.7.6)
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GRADE 7: MODULE 2A: OVERVIEW 
Preparation and Materials 

Organizing Students’ Papers 

Throughout the module, students work with note-catchers, Reader’s Notes, and other handouts that hold their thinking. Students will need to be able to use these over 
multiple days. Consider what organizational structures in your class might support your students in keeping track of these papers. 

Media and Special Materials 

• In Unit 1, you will show the students clips of a video on several occasions. Mill Times (David MacAulay) is the suggested video, so consider looking for it now. If you
are unable to use this video, the Unit 1 overview suggests several free public access alternatives.

• In Unit 2, the lesson plan suggests that you read aloud part of a picture book called Harvesting Hope, by Kathleen Krull. Consider looking at the library for this book
in advance. Alternate resources are listed in the Unit 3 Overview and in Unit 3, Lesson 1.

• As students’ final performance task during Unit 3, they will publish their brochure about working conditions in the garment industry today. Ideally, students will
publish their work in an electronic format, but they could publish in print. The choice is up to you, and depends on the resources available at your school. This unit will
go more smoothly if you choose the format of this project before you begin Unit 3 and make a model (using the text and resources provided with Unit 3) in that format.
See the stand-alone Performance Task document on EngageNY.org for more details about possible formats.

Computers 

In Unit 1, Lessons 18 and 20 and in much of Unit 3 (research and publishing a final project), it would be helpful to provide students with computer access. Consider the 
facilities in your school and think about how you can make that possible. Alternatives are provided for schools and teachers without access to technology, but the work in 
Unit 3 is designed to address the technology standard (W.7.6). 

Close Reading 

This module introduces a new Close Reading Guide (for teacher reference), which you will find as a supporting material in many lessons that involve close reading. This 
guide was developed in order to streamline the detailed lesson agenda and provide an easy “cheat sheet” for teachers to use to guide instruction of lessons that involve 
close reading and text-dependent questions. The guide includes not only the questions to ask students, but how to pace, when to probe, and where to provide additional 
scaffolding. 
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GRADE 7: MODULE 2A: OVERVIEW 
Preparation and Materials 

Independent Reading 

This module introduces a more robust independent reading structure after students have finished reading Lyddie (i.e., at the start of Unit 2). Consider scheduling a week 
between Unit 1 and Unit 2 to launch independent reading. Alternatively, you could lengthen the time for Unit 2 and intersperse the independent reading lessons into the 
first part of the unit. See two separate stand-alone documents on EngageNY.org: The Importance of Increasing the Volume of Reading and Launching 
Independent Reading in Grades 6–8: Sample Plan, which together provides the rationale and practical guidance for a robust independent reading program. Once 
students have all learned how to select books and complete the reading log, it takes less class time. After the launch period, the independent reading routine takes about 
½ class period per week, with an additional day near the end of a unit or module for students to review and share their books. Units 2 and 3 include time to maintain the 
independent reading routine (calendared into the lessons). But you may wish to review the independent reading materials now to give yourself time to gather texts and to 
make a launch plan that meets your students’ needs. 
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GRADE 7: MODULE 2A: ASSESSMENTS 

Performance Task Consumer’s Guide to Working Conditions in the Garment Industry 
This task centers on NJSLS W.7.2a, b, d, f, W.7.4, W.7.6, W.7.7, W.7.8, L.7.3, and L.7.6. Building on their focus on working 
conditions in the mills from Unit 1, students research working conditions in the modern-day garment industry in order to 
create a “Consumer’s Guide to Working Conditions in the Garment Industry.” First, students individually complete a 
Researcher’s Notebook in which they track their questions and take notes. As the end of Unit 3 Assessment, they write a 
synthesis of their research findings. For the performance task, students work with a partner to create a teenage consumer’s 
guide that draws on their research. They publish this document in a printed or electronic format selected by the teacher.  

Mid-unit 1 Assessment How Working Conditions Affected Lyddie  
This assessment centers on NJSLS RL.7.1 and RL.7.3. This is a reading assessment: The purpose is for students to 
demonstrate their ability to cite textual evidence when explaining how the plot, characters, and setting of a novel interact. 
The assessment will focus on a section of text that the class has not yet analyzed. Students will complete selected- and 
constructed-response items that assess their ability to analyze the text, focusing specifically on how working conditions affect 
Lyddie. 

End of unit 1 Assessment Argument Essay about Lyddie 
Students will plan, draft, and revise an argument essay that responds to the prompt: “After reading through Chapter 17 of 
Lyddie, write an argument essay that addresses the question: Should Lyddie sign the petition that Diana Goss is circulating? 
Support your position with evidence from the novel. Be sure to acknowledge competing views, and refer only to information 
and events in the book, not what you know because you live in 2013.” This assessment has two parts. Part 1 is students’ best 
on-demand draft and centers on NJSLS RL.7.1, RL.7.3, W.7.1, and W.7.9a. This draft will be assessed using a rubric before 
students receive teacher feedback so that their individual understanding of the texts and their writing skills can be observed. 
Part 2 is students’ final draft, revised after teacher feedback, and is assessed on standards L.7.1, L.7.2, and W.7.5. The lesson 
sequence and grading rationale for this assessment is similar to that in Module 1, Unit 2. Over several lessons, students 
review a model argument essay and the rubric (used in Module 1, and here adapted to argument writing specifically), explore 
the prompt, form evidence-based claims, organize the essay, and write the essay. 
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GRADE 7: MODULE 2A: ASSESSMENTS 

Mid-unit 2 Assessment How Chávez Develops His Claims in the Commonwealth Club Address 
• This assessment centers on NJSLS RI.7.1, RI.7.2, RI.7.3, and RI.7.5. This is a reading assessment: Students

complete selected-response items to demonstrate their ability to identify a claim and how it is developed. The assessment 
will focus on a section of Chávez’s Commonwealth Club Address that the class has not yet analyzed.  

• Alternate Mid-Unit 2 Assessment: For classes that have already read Chávez’s Commonwealth Club Address (as a part of
the stand-alone Odell Education unit), an alternate Chávez speech is suggested for Unit 2: “Statement at Pacific Lutheran
University,” March 1989. To create an alternate Mid-Unit 2 Assessment, examine the fully developed assessment in Lesson
5 (which focuses on the Commonwealth Club Address) and use this as a model to create a similar assessment based on a
section of the alternate Chávez speech.

End of unit 2 Assessment Analyzing the Structure of Chávez’s “Wrath of Grapes” Speech 
This assessment centers on NJSLS RI.7.1, RI.7.2, RI.7.3, and RI.7.5, with an emphasis on RI.7.5. Students read “Wrath of 
Grapes,” another speech by Chávez (edited for length), and answer selected- and constructed-response questions about its 
central claim, how that claim is developed, and how each section of the speech relates to that central claim. 

Mid-Unit 3 Assessment Gathering Relevant Information and Generating Additional Research Questions 
This task focuses on NJSLS W.7.7 and touches on W.7.8. After conducting initial research on working conditions in the 
garment industry, students complete an on-demand task in which they read a new text, consider how it addresses their 
research question, and identify possible additional research questions raised by the text. 

End of Unit 3 Assessment Writing a Research Synthesis 
This task focuses on NJSLS W.7.7 and W.7.8. After students complete their research on working conditions in the garment 
industry, they will synthesize their findings (from their finished researcher’s notebooks) into several paragraphs in which 
they acknowledge their sources.  
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